Westcott Phonics Policy
‘Unlocking talent, fulfilling potential’
Children who are behind in language development at age five are six times less likely to reach the expected standard in English at age eleven, and 11 times less likely to achieve the expected level in maths.  On average, 40% of the overall gap between disadvantaged 16-year-olds and their peers has already emerged by the age of five. These gaps are particularly pronounced in early language and literacy.
 Rationale 
· To foster a life-long love of reading by having it at the heart of the curriculum. 

· To help close the ‘word gap’ for young readers. To develop their word building skills and vocabulary bank.

· Through the use of the systematic synthetic phonics programme Letters and Sounds, we aim to establish consistent practice, progression and continuity in the teaching and learning of phonics throughout the school with a focus on quality first teaching.
· To develop strong phonic skills so children can apply these in their reading, writing and across the whole curriculum. 
· To have assessment procedures in place to monitor the progress of all pupils and identify those in need of intervention.
Early years
“Listening to stories, poems and rhymes feeds children’s imagination, enhances their vocabulary and develops their comprehension skills. Systematic synthetic phonics plays a critical role in teaching children the alphabetic code and, since this knowledge is also essential for spelling, good phonics teaching supports children’s early writing. “(Bold Beginnings-2017)
Our reception class environment and curriculum promotes the Bold Beginnings good practice ethos that reading is at the heart of the curriculum.  Reading and writing are closely linked and feature prominently in the content of termly themes with children learning through a mixture of adult led sessions and their own independent learning time experiences. On entry to the school, all children undergo a phonological awareness screening process that highlights any gaps in their skills and understanding. We recognise that good early years education is the cornerstone of social mobility –children with strong foundations will start school in a position to progress. We strive to tackle these development gaps at the earliest opportunity, particularly focusing on the key early language and literacy skills, so that all children can begin school ready to thrive.

 Using this on entry data, children are grouped and experience a daily differentiated adult led phonics sessions that aims to teach the basic skills needed to become a fluent decoder and reader. Sessions follow the suggested daily teaching sequence set

out in the ‘Letters and Sounds synthetic phonics programme’; Introduction, Revisit and Review, Teach, Practise, Apply and Assess. Staff use Jolly Phonics characters and songs to develop phoneme recognition and adopt a variety of strategies to enable all children to have access to the curriculum through multi-sensory, visual, auditory and kinaesthetically planned activities.  In addition, activities are set out in the provision for the children to practise and use these skills in their play.  These include rhymes, songs, activities and games. Telling stories is an important part of the daily routine as it is essential in developing children’s language, vocabulary and comprehension. In the autumn term, staff hold a phonics workshop for parents in order to share information about what the children are learning, how they learn and games and activities they can do at home to support this. Once children have some phoneme knowledge and can blend and segment simple words, they have phoneme cards, key words and reading books to practise at home that are linked to the phonics phase they are currently working at. Staff hear them read 2 books every week as well as participating in a group reading session. Members of the PTA also come in and hear children read and practise words and sentence building skills with them.
Each child has a personal phonics assessment booklet which records grapheme/phoneme knowledge, segmenting and blending skills and key word identification at each phonics phase and this is passed up to the next teacher for them to continue their phonics journey.

	Phase One
(Nursery/Reception)
	Activities are divided into seven aspects 

· Environmental sounds-To develop children’s listening skills and awareness of sounds in the environment.
· Instrumental sounds- To experience and develop awareness of sounds made with instruments and noise makers.
· Body percussion- To develop awareness of sounds and rhythms.
· Rhyme and Rhythm- To experience and appreciate rhythm and rhyme and to develop awareness of rhythm and rhyme in speech
· Alliteration- To develop understanding of alliteration
· Voice sounds- To distinguish between the differences in vocal sounds, including oral blending and segmenting 
· Oral blending and segmenting- To develop oral blending and segmenting of sounds in words.

	Phase Two

(Reception)


	· The purpose of this phase is to teach at least 19 letters, and move children on from oral blending and segmentation to blending and segmenting with letters. 

· By the end of the phase many children should be able to read some VC and CVC words and to spell them either using magnetic letters or by writing the letters on paper or on whiteboards. 

· During the phase they will be introduced to reading two-syllable words and simple captions. 

· They will also learn to read some high-frequency ‘tricky’ words: the, to, go, no.

	Phase Three

(Reception)
	· The purpose of this phase is to teach another 25 graphemes, most of them comprising two letters (e.g. oa), so the children can represent each of about 42 phonemes by a grapheme (the additional phoneme /zh/ found in the word vision will be taught at Phase Five). 

· Children also continue to practise CVC blending and segmentation in this phase and will apply their knowledge of blending and segmenting to reading and spelling simple two-syllable words and captions. 

· They will learn letter names during this phase, learn to read some more tricky words and also begin to learn to spell some of these words.

	Phase Four

(Reception)
	· The purpose of this phase is to consolidate children’s knowledge of graphemes in reading and spelling words containing adjacent consonants and polysyllabic words.

	Phase Five

(Throughout Year 1)
	· The purpose of this phase is for children to broaden their knowledge of graphemes and phonemes for use in reading and spelling. 

· They will learn new graphemes and alternative pronunciations for these and graphemes they already know, where relevant. Some of the alternatives will already have been encountered in the high-frequency words that have been taught. 

· Children become quicker at recognising graphemes of more than one letter in words and at blending the phonemes they represent. 

· When spelling words they will learn to choose the appropriate graphemes to represent phonemes and begin to build word-specific knowledge of the spellings of words.

	Phase Six
(Throughout Year 2 and beyond)
	· By the beginning of Phase Six, children should know most of the common grapheme– phoneme correspondences (GPCs). 

* They should be able to read hundreds of words, doing this in three ways: 

■ reading the words automatically if they are very familiar;

 ■ decoding them quickly and silently because their sounding and blending routine is now well established; 

■ decoding them aloud. 

* Children’s spelling should be phonemically accurate, although it may still be a little unconventional at times. 

* During this phase, children become fluent readers and increasingly accurate spellers.


Key Stage One- Daily phonics sessions follow the relevant phonic phase content needed for the cohort. This may be whole class or in smaller groups. Individual children may move location to join others in the phase they are currently working at. Some children will require specific intervention and support. As in Reception, children will take home phonics linked reading books and will read 1:1 with an adult and take part in whole class or group reading sessions daily. Children are assessed on a half termly basis.
End of Year 1 National Phonic Screening:

All children in Year One will be screened using the National Assessment materials in June. If the children do not achieve the pass mark, they will receive further phonic work within phases 2,3,4 and 5 in Year 2 to address gaps in their knowledge. They will be retested the following year. This data is submitted to the local Authority. 
Year 3 and beyond: Further phonics sessions will take place for children who did not pass the Year 1 Phonics test retake in year 2 and have not completed the Letters and Sounds Programme. This may be in small groups or with individual support from an adult.
Partnership with Parents:

Co-operation and support from parents is paramount if a child is to become a successful and competent reader. We send home phonically decodable reading books regularly and encourage parents and carers to contribute to their child’s reading development by adding comments in individual reading journals. Staff also hold a phonics/reading workshop in the autumn term for EYFS parents and a phonics test workshop in the spring term for year 1 parents.  Consultation evenings and end of year reports keep parents informed about attainment and progress and are supplemented with further meetings should specific intervention needs be identified.
Assessment and Monitoring:

Teachers complete ongoing assessments which will assess pupils 
recall of sounds learnt and their ability to segment and blend words. In addition children are assessed on their ability to read High Frequency words linked to the phase. At the end of each half term and at the end of each phonic phase, children will be assessed on their progress. The individual child’s record will be updated and passed onto the next teacher at the end of the year to continue their phonic journey.
Inclusion- Staff adopt a variety of strategies to enable all children to have access to the curriculum through multi-sensory, visual, auditory and kinaesthetically planned activities. Phonic sessions are differentiated and if required, intervention groups or 1:1 activities will further support learning.   ‘Challenge for all’ is the aim for our phonics teaching including a small steps approach for our children with specific SEND needs and mastery for our high attainers. 
The Role of the Phonics Coordinator:

· Support staff with purchasing, organising and maintaining teaching resources.

· Offer advice and support to staff working with children with specific learning needs / seeking challenge for more able students. 
· Support and lead training for TAs, teachers and parents.
· Support staff in tracking pupil progress and monitor the standards of teaching.
· Keep informed about current developments in the subject.

· Advise the Head Teacher of any action required (eg resources, standards etc)
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